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Research of Undergraduates’ Conceptions of Learning: A Phenomenographic Approach

ZHAO Xiantong

(Faculty of Education s Southwest University » Chongging 400715, China)

Abstract; Conception is the way in which people experience and understand the world. Conceptions of
learning refer to students’ opinions and perceptions on learning. Drawing on the phenomenographic ap-
proach, we find western scholars have conducted a great number of studies on conceptions of leaning
since the 1970s. Meanwhile, Chinese researchers have made some achievements as well. Research top-
ics include categories of learning conceptions, the relationship between learning conceptions and learn-
ing approaches and the factors influencing learning conceptions and the Chinese undergraduates’ con-
ceptions of learning. There are three changes of learning conception study by phenomenography,
namely from uncovering conceptions to exploring the reasons, from revealing conceptions to facilita-
ting the change of learning conceptions and from exploring learning conceptions in a general sense to
studying students’ understanding of certain learning contents.

Key words: undergraduates; conceptions of learning; approaches to learning; phenomenography
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